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OTxe, MPOBIBIIM JTOCHTIIPKEHHS (PPAHIYy3bKOT MOBU JUIIJIOMATIi, MOKEMO JINUTH
BHUCHOBKY, 110 BUKOPUCTaHHs (OpMalli30BaHUX, HEUTPATIbHUX Ta BBIWIMBUX MOBHUX
CTPYKTYp MIAKPECIIOE 3HAYeHHS (PaHIy3bKOi SIK KIFOYOBOTO JIHIBICTUYHOIO
€JIEMEHTa Y CTAHOBJICHHI IUIJIOMATUYHOTO JTUCKYPCY.
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EXIT TICKET AS A PEER ASSESSMENT TOOL
IN THE METHODOLOGICAL TRAINING
OF PRE-SERVICE ENGLISH TEACHERS
Tetiana KOROL (Poltava, Ukraine)

Methodological training of pre-service English teachers requires the careful
selection and balanced use of diversified tools and resources. Inthiscontext, formative
assessment plays a crucial role, as it provides opportunities for the active co-
construction of methodological knowledge and the development of methodological

skills through timely, constructive feedback and extensive reflection practices. The
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importance of collaborative activity in the methodology classroom, where students
exchange the roles ofteachers andlearners under simulated conditions, highlights the
need for well-organized systematic peer assessment.

According to Topping [3], peer assessment is a specific form of assessment in
which students evaluate the aspects of their peers’ performance on a particular
activity or their learning outcomes in general. It functions as an intermediary form of
assessment bridging hetero- and self-assessment practices. The implementation of
peer assessment in a methodology course appears quite promising for several reasons.
First, the evaluation of peers’ microteaching performance is a natural extension of
students’ engaged participation in this activity. In this context, peer feedback is
highly valuable, as it reflects learners’ own experience of being taught and serves as a
reliableindicator of a pre-service teacher’s performance. The expected reliability is
ensured bystudents’ familiarity with the microteaching process, as they typically
prepare and present microteaching sessions focused on the same language aspects or
speech skills in turn. Thus, student assessors are well aware of the requirements and
potential challenges of delivering an effective microteaching session. They have an
opportunity not only to judge but also to learn from each other through active
observation and guided reflection, admitting productive methods and techniques and
rejecting ineffective ones. Finally, peer feedback content and quality implicitly reflect
the methodological competence of its author. The more structured, well-founded, and
constructive it is, the deeper methodological insight and interpretation of the
simulated teaching experience its author has.Therefore, in our view, peer feedback
should be subjected to heteroassessment alongside direct microteaching delivery by
English pre-service teachers.

Effective peer feedback implementation should be based on reliable assessment
tools. From our point of view, an exit ticket can serve as a useful instrument for this
purpose.Exit tickets arebrief surveysof various focus, administered immediately after
instructional activities [2: 174], they provide a quick and simple way to assess
students’ performance in a written form [1].Exit tickets can be scaffolded by teacher’s

prompts (optional guided questions to be responded) or be practised as free-written
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reflective responses, but they are always limited in focus and volume. Focus of the
exit tickets to students’ microteaching sessions may range from simple listing three
productive techniques and three techniques to be improved and revised to free
reflection on the sessiondelivery, a covering the aspects important from the viewpoint
of the session participant, and even reporting their aha-moments or takeaways from
this methodological experience.
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AHTHYHA TOITOHIMIA AK KYJIbTYPHHH KO/l FPEH]Y:
KOJIEKI[TA TERRA SIRENUM MAURO LORENZI PROFUMI
Harania KOPOJIBOBA, Banentuna MUPOHOBA (M. KuiB, Ykpaina)

JlociPKeHHSI OCTaHHIX POKIB 3aCBIIUYIOTh, IO TOMOHIMU Ta BJIACHI Ha3BU
NOCIZIAI0Th BAXJIMBY POJb Yy (OPMYyBaHHI CMHCIOBOI CTpyKTypu OpeHmiB [3].
['eorpadgiuai HaA3BM YacTO CTAlOTh E€JIEMEHTAaMU KOMYHIKAI[WHOT cTparerii
BIJIMOBIJTHUX TEPUTOPiH, (HOpPMYIOUM BII3HABAaHUM 00pa3, MPECTUXK 1 YHIKAIbHY

imeHTHuHicTh Micid [1], a BHKOpPHCTaHHS ICTOPHKO-KYJIBTYPHHX €JICMCHTIB
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