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understanding of the source text – an area in which translators working into the L2 
may be at an advantage over those who work into the L1.

In the context of translating texts published on Ukrainian educational websites, 
L2 translation is becoming the order of the day. The first and the principal reason 
for it is creating an English language version of a university website aimed at 
remaining internationally competitive and enhancing the integration into the global 
and European educational, research and social areas. In terms of producing accurate 
and fit-for-purpose translations it is necessary to take into account that large and 
diverse international website’s audience is mostly made-up of non-native speakers 
of English with a wide range of proficiency levels in it. Considering market reality, 
translation of Ukrainian educational websites into English is exclusively in the 
hands of Ukrainian native speakers.

Defining factors influencing Ukrainian translators’ performance and the 
acceptability of the English language output in the field of education include: 
a) excellent source language comprehension skills, which provide a reliable 
foundation for the decisions the translator has to make in a particular translation 
process; b) profound understanding of the subject-field for solving problems of 
the conceptual mismatch between terms in the languages involved; c) sufficient 
level of English-language proficiency (general and specialized terms, grammar, 
genres, peculiarities of composition, stylistic characteristics of educational texts) 
for the target text production in accordance with target audience expectations; d) 
use of translation corpora as a resource that provides the translator with relevant 
and authentic information for more informed decision-taking.

The ways in which student translators should be trained to perform L2 
translation in the educational domain well are as follows: 1) specially organized 
training process realized through the combination of practice classes (aimed at the 
development of a relevant translation competence) and simulation of a university 
translation department staffed and run by students performing the roles of 
project managers, translators, revisers, editors who prepare and deliver authentic 
translation projects for real clients (university subdivisions); 2) incorporation of 
professional practices of translation quality assessment and assurance, methods 
and forms of self- and peer evaluation into the procedures of learning outcomes 
assessment; 3) use of parallel and comparable corpora of educational English and 
Ukrainian texts not only as a professional but also as a pedagogical tool to increase 
self-confidence and autonomous learning.

LEARNING CONTRACT AS A SELF-ASSESSMENT TOOL  
IN PROSPECTIVE PHILOLOGISTS’ UNDERGRADUATE TRAINING

Korol T. H.
National University “Yuri Kondratyuk Poltava Polytechnic”

Current changes in modern educational paradigm are quite logically reflected 
and accepted by prospective philologists’ training in Ukraine, which is getting 
more student-centred and flexible. Student-centredness transforms the roles and 
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reviews the functions of the training process participants, converting the student 
into an active and responsible agent. Under such conditions, the importance of 
self-assessment is growing. It belongs to the well-known ’assessment triad’ (hetero 
assessment – peer assessment – self-assessment), forming the top priority and 
focal point of the assessment continuum in the translation classroom. On the one 
hand, self-assessment arrangement requires well-developed tools and procedures, 
rests on the prior application of hetero and peer assessment techniques, while, on 
the other, it involves plentitude of aspects and performs a number of functions. 

First, we should keep in mind metacognitive nature of any self-assessment 
practice: 1) it develops students’ reflective skills in terms of both learning 
and translation activities; 2) directs, monitors, and improves their translation 
performance; 3) arranges, facilitates, and supports autonomous learning; 
4) contributes to the formation of their adequate self-esteem, self-efficacy and self-
concept in general. 

Self-assessment takes place simultaneously on several levels based on spiral 
cyclicity: 1) local in the situation of a particular translation task performance here 
and now in terms of the process (individual translation style; applied problem-
solving strategies and techniques; efficiency of the use of external and internal 
resources; performance speed and productivity) and received results (target text 
quality and its correspondence to the given translation brief; current learning 
outcomes); 2) ipsative when the changes in student’s learning and translation 
performance are compared and contrasted iteratively by them within their personal 
previous and current experience; 3) global i.e. the summarising and evaluation of 
their current level of translation and learning strategic competence acquisition; 
4) prospective that is connected with formulating, planning and implementing 
overall learning and professional goals and predicting one’s performance success 
or failure as to specific translation task. 

Prospective level of self-assessment is closely connected with the concept 
of self-efficacy, widely discussed in modern psychology. It relates to one’s 
confidence level as for their ability to complete the given task successfully, based 
on the inventory of their knowledge, skills, abilities and other psychological 
resources. However, modern translation pedagogy does not provide ready-made 
tools to determine students’ self-efficacy. Moreover, it should be extended into 
outlining the aspects, which should be improved with the help of active learning, 
and planning how to reach these goals in translation training. With this view, we 
suggest learning contract development and application. 

Learning contract is a prospective self-assessment tool, which helps 
personalize one’s learning experience and boost their autonomy. In fact, it is a 
written agreement between a student and the instructor that particular tasks or 
activities will be performed to gain a specific learning objective or goal. It launches 
ipsative and global self-assessment mechanisms, urges students to define their 
self-efficacy, specify existing learning gaps and relevant needs, set clear goals and 
objectives, select learning strategies and methods, evaluate and take responsibility 
for their achieved results. All this structures learning process and contributes to 
its efficiency. 
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Learning contracts are strongly dependent on the course syllabi and even 
interwoven with them. That is why learning contract should be drafted on the basis 
of thorough analysis of the translation course syllabus and student’s individual 
translation competence level. In some situations, it can be useful to ensure proper 
review of the course syllabus provisions by the students and serve as a tool to 
promote its overall contents internalization and acceptance. That is why learning 
contract can be treated like personalised and situated syllabus adjusted to student’s 
individual needs and objectives. Having analysed the typical structure of a learning 
contract, suggested by M. S. Knowles , we have developed our own one applicable 
to translation training in general and prospective self-assessment in particular. It 
is presented in Table 1.

Table 1
Translator’s learning contract structure

General 
translation 

training 
objectives 

defined 
in course 
syllabus

(What are we 
supposed to 

learn?)

Personal
translation 

training 
objectives 

in the context of 
course syllabus

(What do I 
actually have  

to learn?)

Resources 
and learning 

strategies
(How am  
I going to 
learn it?

What 
resources do 

I have for 
this?)

Materials
(What 

materials 
do I need 
to use?)

Required 
scaffolding

(What kind of 
external help 
and support 
do I need for 

this?)

Comments on 
completion

(Have I 
achieved my 
objectives? 
Why if not?)

Such kind of learning contract with some changes can be also helpful for the 
situational performance of any type of individual translation tasks, group translation 
projects and individual research ones. In this case, it can serve as an additional 
source of information about task or project performance, student’s awareness 
of potential problems and difficulties directly connected with their self-efficacy 
beliefs and strategic competence. It is also advisable to negotiate and incorporate 
the definition of the expected outcome or product as well as the list of criteria to be 
used for the assessment of learning contract completion. The learning contract can 
and should be reviewed periodically in the process of translation training. 

LA APROXIMACIÓN PSICOLINGÜÍSTICA HACIA EL PROCESO
DE ENSEÑANZA-APRENDIZAJE DE ELE

Ruban A. M.
Universidad nacional lingüística de Kyiv

En primer lugar cabe enfatizar la definición de la psicolingüística que 
se presenta en el Diccionario de términos clave de ELE según el cual esta 
se considera un área del saber interdisciplinar entre la lingüística y la psicología. 
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