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ВОПРОСЫ ОПТИМИЗАЦИИ УЧЕБНО-ВОСПИТАТЕЛЬНОГО ПРОЦЕССА  
В ВЫСШЕЙ ШКОЛЕ 

Аннотация. В статье рассматриваются вопро-
сы оптимизации учебно-воспитательного процесса 
высших учебных заведений. В часности, показаны 
пути и формы работы учителей по оптимизации 
образовательного процесса. Оптимизация учебно-
воспитательного процесса повышает уровень эффе-
ктивности учебно-познавательной деятельности 
студентов. В статье подчеркивается, что процесс 
оптимизации учебно-воспитательной работы требу-
ет более высокого уровня профессиональной подгото-
вки учителей. В статье предлагаются необходимые 
рекомендации по повышению уровня эффективности 
процесса оптимизации учебно-воспитательной рабо-
ты высших учебных заведений. 

Цель исследования – актуализация вопросов по-
вышения качества учебно-воспитательного процесса 
путём его оптимизации.  

Метод. При изучении данного вопроса использова-
лись историко-сравнительные методы, анализ, тео-
ретический анализ и методы обобщения. 

Оригинальность. Совершенствование и модерни-
зация образовательной системы актуализирует 
вопросы построения всего образовательно-
воспитательного процесса с его ориентацией на раз-
витие и самореализацию личности. Поэтому вопросы 
поиска наиболее рациональных методов, путей, 
средств организации педагогического процесса, пост-
роения его оптимальной модели всегда актуальны. 
Данная статья исследует «вечные» вопросы повыше-
ния учебно-познавательной активности студентов 
высших учебных заведений средствами и возможнос-
тями оптимизации учебно-воспитательного процес-
са. 

Результаты. Анализ психологической и педагоги-
ческой литературы по данной проблеме и его ре-
зультаты, нашедшие отражение в изложенном исс-
ледовании, обогащают современную дидактику; та-
кже практические рекомендации по оптимизации 
учебно-воспитательного процесса с учётом основных 

методологических принципов построения современно-
го образовательно-воспитательного процесса могут 
быть полезны в деятельности педагогов высших уче-
бных заведений. 

Заключение. Эта учебная дисциплина является 
настолько многофакторной и многогранной, что 
требует от преподавателей исключительного уров-
ня профессиональной подготовки, широкого и глубоко-
го мировоззрения, многоаспектность духовных инте-
ресов и большого профессионального желания как 
можно более всесторонне подготовить студентов и 
создать им адекватные условия для успешной социа-
льно-профессиональной деятельности в будущем. 
Подчёркивается, что довести весь этот объём про-
фессиональных знаний до студенческой молодёжи – 
задача не из лёгких, однако, если профессионально 
чётко построить учебный процесс с использованием 
и широким внедрением идей оптимизации, то возмо-
жно существенно повысить уровень эффективности 
учебно-воспитательного процесса в вузе и достичь 
позитивной реализации предварительно поставлен-
ных педагогических задач перед студенческой ауди-
торией. Внедрение и реализация идей оптимизации 
учебной работы является очень важным структур-
ным элементом научной организации педагогического 
труда. Преподаватели вузов и особенно студенческая 
молодежь должны находиться в непрерывном поиске, 
в изучении теоретических положений и в совершенс-
твовании методики оптимизации организации про-
цесса обучения. 

Ключевые слова: высшая школа; оптимизация; 
студенты; профессиональная подготовка препода-
вателей вузов; методы и формы оптимизации; поз-
навательные возможности студентов. 
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SPECIFIC FEATURES OF USING WEB 2.0 TECHNOLOGY  
IN THE EDUCATIONAL PROCESS 

Introduction. The article examines the peculiari-
ties of implementing Web 2.0 technology into the 
educational process, covers the advantages of cer-

tain web-services and electronic resources. It is 
noted that in the conditions of the information socie-
ty there is a rapid development of software and 

User
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hardware. Using services and electronic resources 
that support Web 2.0 technology, allows to diversi-
fy the educational process, make it more qualitative 
and interactive.  

The purpose of the article is to reveal specific 
features and benefits of online services and Web 
2.0 electronic resources for organizing the educa-
tional process of a higher school.  

Results. It has been found that capabilities of 
Web 2.0 make it possible to create a modern educa-
tional environment, provide mixed and distance 
learning, and ensure creative application of ac-
quired knowledge. This can be achieved thanks to 
various online services and electronic resources, 
which can be divided into several groups. It has 
been exposed that Web 2.0 technology is consid-
ered to be more a social innovation than a techno-
logical one. This is due to the possibility of creating 
thematic communities. It has also been revealed 
that virtual social networks, Google Classroom, 
Internet-blog, webinars, etc. are used to organize 
educational activities and communication between 
students and the teacher. It has been discovered 
that today's youth often stay in the virtual space of 
social networks, communicate, do educational 
tasks, etc. With that in view, there have been estab-
lished the conditions that affect the effectiveness of 
the application of Web 2.0 technology in the educa-
tional process.  

Originality. The possibilities of virtual social 
networks, Google Classroom, Internet-blog, webi-
nars and other services to organize the educational 
process in higher education have been identified.  

Conclusion. The implementation of Web 2.0 
online resources and services allows to diversify 
the educational process, make it more interactive 
and interesting. The possibilities of Web 2.0 allow 
users to learn, exchange multimedia, increase so-
cial and informational competences. Working with 
Web 2.0 technology does not require special com-
puter skills. The authors consider the usage of Web 
3.0 technology in the educational process to be a 
promising direction of research. 

Keywords: institution of higher education; edu-
cational process; Web 2.0; students; communica-
tion; online services; electronic resources. 

 
Formulation of the problem. The modern 

information society is characterized by evolu-
tionary processes at the hardware (the ap-
pearance of laptops, smartphones, various 
digital gadgets), software (the appearance of 
various electronic resources and software 
tools) and communication levels (the appear-
ance of new data transmission and protection 
protocols, the wireless networks Bluetooth, 
WiFi, 4G, 5G etc.). All these changes make it 
possible to quickly search for information 
using the Internet, store and process large 
volume of data using Data Science, Big Data, 
introduce artificial intelligence into equip-
ment, production, everyday life, etc. 

Now the Internet is one of the main 
sources of information used by the whole 
world. With the help of appropriate re-
sources, users in the virtual space can work, 
relax, exchange information and multimedia, 
and communicate freely at a distance. Most 
of these possibilities are based on the use of 
Web 2.0 technology. Today, at the same time, 
we are observing the emergence of various 
forms of educational activity, which are 
based on the use of information and commu-
nication technologies (ICT). Distance and 
mixed learning, mass open online courses, 
mobile learning, etc. are actively used in the 
educational process. These resources are also 
based on the use of Web 2.0 technology, 
which makes them more interactive and per-
son-oriented. 

Analysis of relevant research. Advances 
of Web 2.0 technology in the educational pro-
cess are highlighted in the scientific studies 
by G. Tkachuk, M. Menyakina, Yu. Mishaki-
na, V. Vlasova, A. Maslyuk and others. Pos-
sibilities of Web 3.0 technology for organizing 
the educational process were considered in 
the works by V. Grigorovich. Among the for-
eign scientists, who explored the influence of 
Web 2.0 to the quality of the educational pro-
cess, there were J. Cabero-Almenara, J. Me-
za-Cano (Mexico), A. Habibi, A. Mukminin, R. 
Pratama (Indonesia) and others. The detailed 
analysis of Web 2.0 tools that are used for 
training was done by M. Bower. 

The influence of virtual social networks on 
the development of educational achievements 
of students and pupils was studied by A. 
Yatsyshin, O. Shcherbakov, A. Shcherbina 
and other scientists. The use of educational 
web resources for the training of future spe-
cialists is investigated in the works by G. 
Tkachuk (virtual thematic groups), T. Hodo-
vaniuk, T. Makhometa, M. Medvedieva (virtu-
al boards, QR codes), Yu. Korneiko, T. 
Yermakova (Google Classroom ) and other. 

The development of educational resources 
and Web-services should be carried out with 
the help of appropriate programming lan-
guages, constructors, frameworks, etc. In 
this context, tools for the development of 
sites for remote training with support for Web 
2.0 technology were analyzed in the work by 
I. Saloid. 

At the same time, new services and elec-
tronic resources, which are constantly im-
proved in accordance with modern condi-
tions, appear every year. Therefore, it is nec-
essary to repeat the content analysis of the 
advantages of Web 2.0 services. 
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The goal of the research: to highlight the 
opportunities of Web 2.0 technology; to iden-
tify the benefits of Web 2.0 services and elec-
tronic resources, including virtual social me-
dia, for organizing the educational process of 
high school. 

Results. Nowadays, information and 
communication technologies are the main 
media of entering the global information 
space, where large volumes of information on 
various topics are located. Thanks to this, 
ICT are rapidly developing and integrated 
into various spheres of human activity, in-
cluding education. Their advantages over 
other educational technologies are flexibility, 
rapid updating of educational content, focus 
on the student's personality, mass and inter-
nationalization. Thanks to information tech-
nologies, the educational process can be 
made more interactive, investigative and dif-
ferentiated [1], to expand the possibilities of 
presenting educational material, to increase 
the motivation of learning and cognitive in-
terest [2], we can ensure a deeper under-
standing of the educational material [3], 
quickly process information, presented in 
various formats, etc.  

The advantages and spread of the network 
learning paradigm (online education) mostly 
depends on the emergence of new Internet 
standards, including Web 2.0 technology. 
The capabilities of Web 2.0 make it possible 
to create a modern learning environment 
with high-quality educational content, sup-
port for innovative learning, formal and in-
formal education, practical and creative ap-
plication of acquired knowledge, the possibil-
ity of forming thematic communities, etc. [4]. 
Thanks to the emergence of second-
generation Internet services, it was possible 
to provide the opportunity for many users to 
work together on information presented in 
various formats. And their combination with 
immersive technologies [5] provides students 
with the opportunity to immerse themselves 
into the learning environment as much as 
possible and acquire the necessary compe-
tencies. In our opinion, Web 2.0 technology, 
augmented and virtual reality technologies 
allow approaching the study of a certain 
problem from different sides, to model any 
phenomenon, to investigate its properties 
theoretically or practically. 

Today, there exist a huge number of elec-
tronic resources, web services and software 
that support Web 2.0 technology that are 
used to organize the educational process of 
higher and secondary schools. As noted in 
works [6], students perceive these tools as 

means of autonomous and more active learn-
ing. On the other hand, teachers use Web 2.0 
for technological enrichment of the educa-
tional environment. In this context, M. Bower 
distinguishes the following groups of Web 2.0 
services: multimodal production tools, video 
tools, audio tools, image based tools, text 
based tools, synchronous collaboration tools, 
social networking systems, assessment tools, 
3D modeling tools, timeline tools, data analy-
sis tools, knowledge organization & sharing, 
website creation tools, digital storytelling 
tools [7]. 

From the point of view of educational ac-
tivities, thanks to Web 2.0 technology users 
can effectively use personal or group messag-
es, share various documents, create notes, 
bookmarks, join thematic groups, hold online 
meetings, create or distribute the latest news 
[8], to communicate informally with each 
other to solve educational tasks, etc. At the 
same time, learning with the help of Web 2.0 
takes place according to other principles 
than in traditional learning. Thus, the hier-
archy of relationships changes during the 
organization of the educational process. This 
is explained by the fact that the exchange of 
knowledge takes place in several directions at 
once: teacher-student, student-student, stu-
dent-teacher. At the same time, the task of 
the teacher is not to present educational ma-
terial, but to organize the activities of stu-
dents in the educational and informational 
space. As a result, it is possible to state com-
pliance with the principle of cooperation and 
the principle of equality of participants in the 
educational process [9]. 

Web 2.0 technology can be considered 
more a social innovation than a technological 
one. Web 2.0 services are rightly called social 
services, as they allow to create thematic 
communities, where significant attention is 
paid to cooperation and communication be-
tween users that solve just one problem. For 
example, in the study of H. Tkachuk, atten-
tion is paid to such a network society that 
has formed among future Computer Science 
teacher [10]. 

Usually, the formation of thematic groups, 
the implementation of educational tasks and 
the exchange of information takes place with 
the help of virtual social networks that pro-
vide interpersonal interaction and communi-
cation at a distance. It is known that the 
most famous social networks have millions of 
registered users who communicate with each 
other, work, relax, form public opinion, etc. 
They are widely used in the educational pro-
cess, which is confirmed with the investiga-
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tions of various scientists. At the same time, 
multimedia communication in social net-
works occurs due to the exchange of video 
and audio recordings, the use of interactive 
applications [1], emojis, etc. 

The educational effect of using social net-
works provides the following benefits: 

− enrichment of information culture, de-
velopment of critical thinking; 

− development of social competence in the 
conditions of the information society; 

− exchange of information and multimedia 
for solving the educational tasks; 

− wide possibilities for group implementa-
tion of the educational tasks; 

− use of institutional memory; 
− use of social networks as an archive of 

useful educational information; 
− possibility of communication among 

thematic social groups and improvement of 
professional competence; 

− the opportunity to be aware of the latest 
news in the world, state, etc; 

− wide possibilities for communication and 
finding the like-minded people. 

We found that a significant number of 
students (51,4%) visit social networks 2-4 
times a day. At the same time, 35.5% of re-
cipients stay there permanently. To our opin-
ion, this trend can only increase over time, as 
the Internet occupies more and more spheres 
of influence and becomes one of the main 
sources of information. The conducted re-
search also showed that the most frequently 
used social networks in the Ukrainian-
speaking region are Instagram (83.1%) and 
Facebook (28.0%) [11]. We consider this 
combination quite effective from the point of 
view of study and recreation.  

The media content of Instagram is more 
oriented towards promotion and advertising, 
and Facebook is a more academic social net-
work where you can get up-to-date infor-
mation from official sources. Of course, for 
this you need to subscribe to the relevant 
thematic groups, including closed ones. 

It should be noted that social networks 
provide opportunities for communication 
between users of different continents, na-
tionalities and languages. Therefore, it is im-
portant to have the ability to intercultural 
communication, the willingness to communi-
cate and master new ways of verbal and non-
verbal communication. In this context, it is 
important to develop intercultural compe-
tence as the ability to understand and re-
spect the peculiarities of different cultures in 

the process of constructive interaction and 
communication [12]. 

Various services with support for Web 2.0 
technology are used quite widely in the edu-
cational process. The most popular services 
are Google services for work with e-mail, 
documents and spreadsheets, text transla-
tion, calendar. In addition, it is appropriate 
to use educational blogs [13], YouTube video 
hosting, Google Classroom virtual class, Of-
fice 365 suite of applications, virtual white-
boards and interactive educational games 
[14]. Moreover, the designated services are 
easy to integrate to high and secondary 
school. 

One of the common web services that has 
proven itself well in the educational process 
is Google Classroom. It provides wide oppor-
tunities for mastering academic disciplines 
and communication in an online format. The 
advantages of this platform include the pos-
sibility of creating several courses, saving 
information about users (students), differen-
tiating tasks within the course, creating your 
own graphic design of the course, providing 
prompt feedback between the teacher and 
students, integration with other popular 
Google services (Google Drive, Calendar, 
Gmail, Google Forms, etc.) [3]. 

Such a well-known service as a personal 
Internet blog allows to get the following ad-
vantages: 

− to place posts in chronological order and 
to monitor the process of communication 
between teachers and students [7]; 

− to organize consultations to get ready for 
control measures and to obtain additional 
knowledge; 

− to ensure a high level of interaction be-
tween participants of the educational process 
[13]; 

− to create several sections in accordance 
with the topic, post your own lecture notes to 
prepare for classes, provide reflection and 
analysis of your own thoughts on a certain 
topic, etc. 

Services with support for Web 2.0 tech-
nology open wide opportunities for teachers 
who have minimal knowledge in the field of 
informatics. Moreover, Internet services allow 
you not only to search for the necessary edu-
cational information, but also to perform ac-
tivities related to the creation of your own 
textual, graphic and multimedia objects [13]. 
Thanks to the variety of multimedia content 
and periodic updates of educational content, 
it is possible to create a personal digital 
learning environment without much effort. 



ISSN 2076-586X (Print), 2524-2660 (Online)   Серія «Педагогічні науки». Випуск № 3.2022 

30 

From the pedagogical point of view, we can 
highlight the following possibilities of Web 
2.0 services: 

− use of open, free, cost-free electronic re-
sources; 

− accumulation of materials (documents, 
media files, tables and etc.), which can be 
used for further research work; 

− independent creation and updating of 
the educational content; 

− increasing the information culture of 
teachers and students; 

− possibility of modeling the educational 
situations and observation of user activity in 
the process of their solving. 

Today we have experimental confirmation 
of the effectiveness of using the Web 2.0 ser-
vices in the educational process. In the re-
search [4] teachers of the natural sciences, 
as well as students from three universities in 
Indonesia, have shown a strong interest in 
the Web 2.0 services in the field of education. 
The students of Mexico also confirmed their 
positive attitude to learning with the Web 
2.0, moreover, the services positively con-
tributed to the learning methodology, educa-
tional motivation, the degree of interactivity 
in communication and learning [6]. Of 
course, similar investigations were done in 
Ukraine. 

The use of online services and social net-
works is especially relevant when it is often 
impossible to hold classroom classes in the 
conditions of a coronavirus infection and 
hostilities on the territory of Ukraine. A com-
plex combination of traditional education and 
modern distance learning technologies, in-
cluding the use of Web 2.0, is called mixed 
education. In this case, various electronic 
resources and services can be used here. 
These are learning management systems 
(LMS), such as Moodle, massive open online 
courses (Prometeus, EdEra, Coursera), soft-
ware tools for video conferencing (Zoom, 
Skype, Google Meet) and instant messaging 
(Viber, Telegram) [15], electronic textbooks, 
and so on. 

During the organization of the educational 
process, webinars have proven themselves 
well as an alternative form of educational 
activity in conditions of mixed and distance 
learning. Among their functional peculiari-
ties, N. Kononets includes holding of audio 
and video conferences, exchange of instant 
messages and files using built-in chats, 
demonstration of educational content 
(presentations, computer or smartphone 
screen, etc.), organization of various tests 

and surveys, discussion of thematic issues 
with the help of virtual laboratories [16], etc. 

From a technological point of view, Web 
2.0 functionality is achieved through the use 
of several modern technologies, frameworks 
and programming languages. An example 
can be the text markup language XML and 
the programming language JavaScript, which 
are now quite popular. The main advantages 
of the JavaScript programming language are 
the creation of interactive web pages, speed 
of work and high performance, simplicity and 
convenience [17]. Extensible Markup Lan-
guage (XML) is used to create documents 
that will be used in the Internet. The combi-
nation of these tools made it possible to cre-
ate a new approach to building web pages, 
which was called AJAX (Asynchronous Ja-
vaScript and XML). In addition, modern web 
applications are not possible without CSS 
style sheets, which are used to define the 
appearance of a page. However, it is not nec-
essary for the teacher to know the relevant 
technologies and tools, because there are 
many ready-made online resources and con-
structors. 

It should be noted that for the effective 
use of Web 2.0 tools in the educational pro-
cess, various factors and conditions must be 
taken into account: 

− appropriate methods of using services 
and resources that have been formed [4]; 

− teachers must have technological and 
didactic knowledge regarding the use of rele-
vant Web 2.0 resources and services [6]; 

− students should be motivated to use 
modern technologies; 

− teachers and students must have appro-
priate digital gadgets and access to the Inter-
net; 

− teachers and students must have a de-
veloped digital competence at least at a min-
imal level, etc. 

Most of these tasks are successfully per-
formed due to the implementation of state 
programs for informatization of education, 
pedagogical activities of innovative teachers, 
who prove the effectiveness of Web 2.0 ser-
vices and resources by their own example. 
The fact that the youth itself cannot do with-
out a digital device, social networks and elec-
tronic services is significant. Therefore, if a 
student is shown an educational resource or 
an online service with an interesting graph-
ical interface that allows him to gain 
knowledge in an integrative mode or check 
their mastering in real time, he will be happy 
to work with it. Our own experience has 
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shown the effectiveness of such useful re-
sources as Kahoot!, Padlet, Mentimeter, etc.  

Besides, it should be added that at the 
same time only Web 2.0 technologies are 
widely used for the educational purposes. 
However, there is a tendency to use the per-
spective technology Web 3.0 (Semantic Web), 
as it is based on the current Blockchain 
technology. Web 3.0 services are expected to 
process information better than humans, 
taking into account their needs and requests. 
In a general sense, the Semantic Web con-
sists of semantic technologies acting as a 
superstructure on the Web and social net-
works that provide human-machine interac-
tion. Such type of network can be established 
for person-oriented learning and formation 
[18]. 

Conclusions. The conducted theoretical 
content analysis provides a possibility to 
make a conclusion about the further use of 
Web 2.0 services in the educational activities 
of a higher school. In a lesson with using the 
Web 2.0 services students communicate, 
learn, develop teamwork skills and improve 
social and IT-competences. 

Various services and electronic resources, 
including educational ones, virtual social 
networks, etc., are based on the use of Web 
2.0 technology. Joint work in various services 
and virtual social networks does not require 
significant effort or special training in com-
puter science. Most of the activities are re-
duced to copying, editing and creating text 
documents, spreadsheets, diagrams, media 
files, and other digital objects. However, for 
the effective use of services and electronic 
resources there must be developed appropri-
ate methods, digital gadgets and an access to 
the Internet; moreover, the participants of 
the educational process must have at least a 
minimum level of information literacy. 

Web 2.0 technology at the software level is 
supported by several modern technologies 
and programming languages, including XML, 
JavaScript, AJAX, CSS. At the same time, at 
the user level, knowledge of these technolo-
gies is not required, as they are built into 
modern services and electronic resources by 
default. 

Internet technologies, in particular Web 
2.0, are gradually evolving towards intelli-
gence, self-organization, joint processing and 
generation of knowledge, the use of Block-
chain. Resources based on Web 3.0 technol-
ogy are already beginning to appear. There-
fore, in the future we plan to investigate the 
possibilities of Web 3.0 technology for their 
use in the educational process of a higher 
school. 
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ОСОБЛИВОСТІ ВИКОРИСТАННЯ ТЕХНОЛОГІЇ WEB 2.0 В ОСВІТНЬОМУ ПРОЦЕСІ 
Анотація. У статті розглядаються особливості 

впровадження технології Web 2.0 в освітній процес, 
висвітлюються переваги окремих веб-сервісів та 
електронних ресурсів.  

Зазначається, що в умовах інформаційного суспі-
льства відбувається стрімкий розвиток програмних 
та апаратних засобів. Використання сервісів та 
електронних ресурсів, які підтримують технологію 
Web 2.0., дозволяють урізноманітнити навчальний 
процес, зробити його якіснішим та більш інтеракти-
вним.  

Мета статті полягає у висвітленні особливостей 
та переваг онлайн сервісів та електронних ресурсів 

Web 2.0 для організації освітнього процесу вищої шко-
ли.  

Виявлено, що можливості Web 2.0 дозволяють 
створити сучасне навчальне середовище, забезпечи-
ти змішане та дистанційне навчання, творче засто-
сування набутих знань. Це досягається завдяки різ-
номанітним онлайн сервісам та електронним ресур-
сам, які можна поділити на декілька груп.  

З’ясовано, що технологія Web 2.0 вважається ра-
дше соціальним нововведенням, ніж технологічним. 
Це пов’язано з можливістю створення тематичних 
співтовариств.  
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Виявлено, що для організації навчальної діяльності 
та спілкування між студентами та викладачем 
використовується віртуальні соціальні мережі, 
Google Classroom, вебінари та ін. З’ясовано, що сучас-
на молодь досить часто перебуває у віртуальному 
просторі соціальних мереж, спілкується, виконує 
навчальні завдання тощо.  

Визначено умови, які впливають на ефективність 
застосування технології Web 2.0 в навчальному про-
цесі.  

Виявлено можливості віртуальних соціальних ме-
реж, Google Classroom, Internet-блогів, вебінарів та 
інших сервісів для організації освітнього процесу у 
вищій школі.  

Висновки. Впровадження онлайн ресурсів та серві-
сів Web 2.0 дозволяє урізноманітнити освітній про-

цес, зробити його більш інтерактивним та цікавим. 
Можливості Web 2.0 дозволяють користувачам на-
вчатися, обмінюватися мультимедіа, підвищити 
соціальну та інформаційну компетентності. Робота 
з технологією Web 2.0 не потребує спеціальних нави-
чок роботи за комп’ютером.  

Перспективним напрямом досліджень автори 
вважають використання в освітньому процесі тех-
нології Web 3.0. 

Ключові слова: заклад вищої освіти; освітній 
процес; Web 2.0; студенти; спілкування; онлайн серві-
си; електронні ресурси. 
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УДК 378.018.8:004-051]:174(045) 

ФЕНОМЕН «ДЕОНТОЛОГІЯ» В ПРОФЕСІЙНІЙ ПІДГОТОВЦІ  
МАЙБУТНІХ ФАХІВЦІВ ІТ-ГАЛУЗІ 

Проаналізовано дослідження феномену «део-
нтологія», виокремлено принципову роль деон-
тологічного аспекту в професійній підготовці 
майбутніх фахівців ІТ-галузі. Справедливим 
наслідком є зростання уваги до освітньої скла-
дової формування корпусу фахівців у галузі 
комп’ютерних наук й інформаційних техноло-
гій. Базовою тезою нашого дослідження є якісна 
професійна підготовки фахівців ІТ-галузі, що не 
можлива без формування аксіологічної культу-
ри й деонтологічного типу мислення. Отже, 
метою статті аргументовано довести тезу, 
що якісна професійна підготовка фахівців  
ІТ-галузі, яка не можлива без сформованої део-
нтологічної компетентності. 

Базова теза дослідження підтверджена нау-
ковими матеріалами філософів та сучасними 
дослідниками. У науковій практиці паралельно 
використовують декілька термінів для позна-
чення відповідного розділу етики: деонтологія, 
етика обов’язку, теорія належного. У наших 
міркуваннях ми головно вживатимемо термін 
«деонтологія», що свого часу був запроваджений 
у науковий обіг британським мислителем Дже-
ремі Бентамом у праці 1834 року «Деонтологія 
або Наука про мораль». 

Ключові слова: вища освіта; професійна 
освіта; деонтологія; наука про мораль; фахівці 
ІТ-галузі. 

 
Постановка проблеми. У межах деон-

тологічного інтуїтивізму обов’язок оголошу-
ється незалежним від блага. Англієць Га-
рольд Причард вважав, що раціональних 
аргументів обґрунтування моральних 

обов’язків не існує, адже вони очевидні 
самі по собі, вічні та незмінні [1]. Теорію 
самоочевидних обов’язків обґрунтовує і 
англієць Девід Росс, який виокремлює 
обов’язки спрямовані у минуле (наприклад, 
обов’язок дотримуватися обіцянки або ві-
дшкодовувати збиток) і майбутнє 
(обов’язок добродійності і справедливості) 
[2]. Загалом Росс формулює сім основних 
обов’язків, які вважав моральними абсо-
лютами. Показово, що і Причард, і Росс, 
слідом за Кантом, проголошували вико-
нання моральних обов’язків атрибутом 
людськості, а необхідність реалізації 
обов’язків помістили у гуманістичний кон-
текст.  

Мета статті. Гуманістичний пафос ви-
являється і в теорії справедливості Джона 
Ролза, в межах якої він визнає зв’язок між 
принципами належного і прагненням до 
блага (індивідуального й суспільного). Зок-
рема, належність до соціуму передбачає 
прийняття індивідом певних правил і 
обов’язків цього соціуму. При цьому, фун-
даментальним обов’язком особистості Ролз 
визначає необхідність підтримувати і роз-
вивати справедливі інституції, тобто вияв-
ляти суспільну активність, що ґрунтується 
на відчутті справедливості і усвідомленні 
своїх обов’язків перед суспільством [3, с. 
461]. Для нас вказане твердження має 
принципове значення, адже показує, що 
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